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QOur Vision

]nsPircd to be the very best version of ourselves

At St Augustine’s we expect all of our teaching to strive towards being excellent
practice for the pupils in our care.

Jesus said, “I have come that you may have life in all its fullness”
(John 10:10).

Our Teaching and Learning Policy seeks to support and develop all our pupils so
that all pupils make excellent progress from their starting points. This is rooted in
Gospel values and Catholic teaching. The children experience the joys of life in all its
fullness, giving them an excellent springboard for their next step of education and a
strong foundation for the rest of their lives.

God said, “You are precious in my eyes and | love you” (Isaiah 43:4). |

Our belief in the unique dignity and value of the human person as made in the image
and likeness of God underpins the approach to all education at St. Augustine's.

At St Augustine’s we continue to foster the children’s love and enjoyment of the
subject, and seek to reveal and develop their natural talents and interests. All
children, including disadvantaged pupils and those with SEND, are supported to
achieve through high expectations, excellent models, scaffolding and challenge, and
a highly inclusive environment.

As a Catholic school, werecognise that every individual is unique and precious
to God. We are therefore dedicated to going the extra mile, so that no-one slips
through the net and everyone can flourish.

At our core we aim to model our belief that every child needs a champion who will
insist on them becoming the best they can possibly be. Every child needs a

champion

We will teach our curriculum through discrete subjects, drawing on high-quality
resources.

We will ensure that we have strong knowledge and understanding of the subjects we
teach and that this makes a greater impact on children's learning.

We will have high expectations of what children should be able to do and what they
can achieve. This will be evident through high quality tasks, questioning and books.
We will ensure that our teaching delivery focuses on the learning, and not the lesson
plan or the activity.

Roscnshinc’s Frinciplcs of Jnstruction

At St Augustine’s, we believe that potential is limitless, and we have high
expectations for every child.



https://www.youtube.com/watch?v=SFnMTHhKdkw
https://www.youtube.com/watch?v=SFnMTHhKdkw

We follow Rosenshine’s Principles of Instruction across the curriculum. These are
research-based strategies that underpin effective teaching and ensure high levels of
engagement from every single learner, so that every moment of a lesson helps build
the skills and knowledge of every child, regardless of their starting point.

Our teaching team use Rosenshine’s ten Principles of Instruction during lessons,
and this consistent approach ensures every child makes strong progress.

o Begin a lesson with a short review of o Check for understanding
previous learning o Ensure pupils receive a high
o Present new material in small steps success rate
with student practice after each step o Provide temporary scaffolds for
o Ask alarge number of questions difficult tasks
and check the responses of all o Require and monitor independent
students practice
o Provide models and worked o Weekly and monthly review
examples
o Guide student practice of new
material

We will use assessment effectively - to help us understand what children know and
are able to do. We will extend that assessment information to plan appropriate
learning that closes any gaps swiftly and moves learning on. Ideally this would be at
the point of learning.

We will ensure that we allow time to review previous learning, model responses for
the children and give them adequate time to practice and embed skills securely and
progressively whilst scaffolding new learning. We will help children make
connections with learning and model the idea that 'practice makes permanent’.
We will ensure that we create a classroom environment that is ‘constantly
demanding more' while affirming children's self-worth. Our children's successes will
be attributed to effort rather than ability.

We will make good use of learning time by coordinating classroom resources and
managing the behaviour of our children.

Key visuals and models, including vocabulary, will be consistent and used to support
the understanding of abstract concepts and to help children organise their thinking
and their work.

St Augustine’s high expectations regarding presentation of work and the use of
Standard English (both verbally and written) will be evident in all lessons.

The very best tcaching Practicc



All teachers will follow this policy to ensure the very best teaching practice for all
children in every lesson, every day.

ExPcctations and Consistcncg

Examples of best | What it looks like | What it looks like in
practice in practice books/the
classroom
Teaching Short, targeted Inputs not too long | Children engaged
inputs. Children (no longer than and on task even
active — talk child’s age + 2 when challenged. A
partners, minutes). Behaviour | good quantity of work
whiteboards etc. for learning is good. | in books.
Worksheets are
rarely used.
Feedback ‘In the moment’ The following piece | Evidence of children
feedback and at the | of work should show | improving after
point of an improvement feedback.
misconception. LOs | based on feedback. | Opportunities for self-
ticked to show reflection.
attainment in
lesson.
Handwriting | Handwriting taught | Exposure to good All books neatly
and explicitly and models of labelled. No doodling
Presentation | modelled. handwriting. Poor or untidy work.
presentation is not | Anything stuck in is
accepted. done so neatly and
Handwriting pens looks tidy.
are not dependent
on age.

Flanning lcaming




Use of skills maps for each subject to plan sequences of learning that build on
knowledge, understanding and the ability to do (application of skills).

Each term, teachers will map out the content of the curriculum to ensure all
objectives are covered across the term (see Medium-Term Planning format).
Expected outcomes for each year group are defined across the curriculum.
Assessment data from FFT will be used to determine the starting point for each
child and help the teacher decide on what sequence of learning will most likely
lead to the realisation of that outcome.

Learning Objectives are a concise statement of what learning will occur, NOT a
description of an activity. State the main skill, knowledge or understanding the
pupils will acquire in the lesson.

Opportunities for questioning and challenge should be planned for.

Tcac]wcr inPut and moclc”ing

(@]

o

Teacher modelling must prepare the pupil to undertake guided and independent
practice of the intended leaning.

All lessons must have some element of teacher input. Every pupil must receive
input from the teacher during the course of the lesson. Even where learning is
almost completely independent and a minimum of modelling may be desirable,
effective questioning will structure, stretch and challenge pupil’s thinking. See
‘Questioning’ for further guidance.

To be useful to the learner, modelling must do at least one of the following:
Demonstrate step by step, how a process or procedure is performed.
Explain a concept for pupils to remember, consider, discuss or apply.
Provide a ‘scaffold’ for pupils to build upon in their learning task.

Introduce new subject-specific vocabulary and apply it in context.

Extend pupils understanding a previously acquired concept in a new context.
Expose the pupils to the thinking processes that occur in the successful
performance of a task.

Demonstration must be aimed at specific pupils so that the teachers’
knowledge of their learning needs informs modelling.

0 O O O O O O

o

o The teacher should make frequent references to the learning intention and
success criteria where appropriate whilst modelling.

o Whilst modelling, teachers should make use of the vocabulary they wish the
children to learn.

o Key visuals and models will be used to support the understanding of abstract
concepts and to help pupils organise their thinking and their work.

o Modelling may be wholly teacher-led or involve input from pupils. Where
modelling has involved input from pupils, the teacher must consider what new
input he/she will add to the process.

o Modelling exemplifies St Augustine’s high expectations regarding presentation



of work and the use of Standard English.

Signals

At St Augustine’s we operate a ‘no hands up’ policy as few pupils respond to
guestions. Pupils who do not raise their hand are less likely to be paying attention.

The team stop signal (one arm raised) helps to stop pupils in a calm manner, ready
for what is next. Teachers will use this signal to gain attention. Practice will take
place until the pupils respond in under five seconds and in silence. It replaces all
other stopping techniques including clapping, clicking, singing rhymes, shouting,
shushing etc. and will be used by every teacher in every lesson. It will also be used
at playtimes, in assemblies, during transitions and on trips to ensure consistency
across the school.

Qucstioning

We gain and maintain pupil’s attention through a variety of questioning techniques
based on Rosenshine’s Principles of Instruction:

Cold call

No opt-out

Check for understanding
Probing questioning
Think pair share

Say it again better
Whole class response

0 O O O O O O

Questioning should stimulate and encourage children to realise the learning
intention.

In the planning process, the teacher should consider what higher order questions will
challenge the pupils to develop a new level of understanding that will allow them to
apply their skills in new ways. This means that key higher order questions must be
developed early in the planning process and should not be seen as ‘special
extensions’. They are the key questions that will form the core of the learning in the
lesson. Lower order questioning is used as a starting point for more probing
guestions. These might provide the information needed to deal with more probing
guestions later in the leaning.

The teacher will decide when it is appropriate to direct questions at individual pupils,
groups or the entire class. We will not use ‘hands up’ in lessons and instil an
expectation that every pupil should be prepared to respond to a question. When
guestions are directed at the entire class forms of response may include:

Teachers will plan a variety of questions to enable all pupils to make strong



progress.

1. Challenging Questioning: questions that challenge and develop
understanding at a deeper level:

o Where we want children to apply a skill the expectation is that an
application question will be asked in order to prompt deep thinking

o Higher order questions should be recorded on plans so it is not necessary
to record low order factual questions

o Analytical questions should be used to encourage the children to reflect on
the learning they have undertaken.

o Challenge will be enhanced with the use of evaluative questions or
prompts that encourage the synthesis of ideas. This will encourage pupils
to think more deeply about learning concepts and apply their skills
independently to a wider range of contexts.

2. Differentiated Questioning:

o In order to differentiate questions for individual learners an abilities, the
teacher will have a clear outcome for that pupil in mind. For example, for a
low confidence pupil the desired outcome might be the application of a
skill. This might be hampered by their inability to remember key facts. The
teacher will direct knowledge questions that lead to questions that
encourage application in order to support that learner. For the higher
attainers knowledge questions are not needed and questioning can
advance to the analytical and evaluative stages quickly. This means that
gualitatively different questions will be directed surgically at different
children in the same discussion.

Using rich questioning as detailed above gives more information about what a pupil
knows, understands and is able to do. Knowledge gained is key to planning where
teachers will take the learning for individuals and groups of pupils.

When making a teacher assessment judgement about a pupil’'s performance
teachers have a wealth of information to assist them including formative and
summative assessment. All judgements should be moderated within the team, as a
whole school and alongside other schools. Arrangements are made for this over the
course of the year. Judgements for each subject are recorded on FFT.

Accountability

At St Augustine’s we believe that every child will make expected progress ]across
the course of an academic year. Teachers need to be fully aware of every child who
is not on-track for their ‘flight path’ and therefore needs to make accelerated
progress (i.e. from the prior attainment points and/or in order to close any gaps) and
ensure that appropriate provision is in place to enable them to do so.

Fccc”:ack



We acknowledge that feedback comes in a variety of forms and should be a regular
and robust part of every lesson. Feedback is an integral part of the teaching and
learning cycle and we aim to maximize the effectiveness of its use in practice. All
feedback should have a positive tone and recognise the effort the pupil has
directed into a learning activity, as well as encouraging and supporting further
effort. It should indicate how successful the pupil has been in their learning as well
as drawing attention to errors and aspects in need of improvement. The best
feedback, whether written or verbal, will further pupils’ learning, offer suggestions for
how they may improve, be specific, accurate and clear, and most importantly acted
upon.

Lcarning I~ nvironment

At St Augustine’s we believe that a well organised and stimulating environment has a
direct impact on the quality of teaching and learning, and therefore supports raising
standards and enables pupils to develop independence as learners. Our Learning
Environment Guidance in the School Handbook sets out to clarify the common
expectations at St Augustine’s, so that we provide consistency for all pupils in
supporting, whilst challenging pupils to give their very best and develop a shared
sense of what high standards look like.

Monitoring

St Augustine’s offers all pupils the opportunity to learn and undertake a wide range
of learning experiences. The curriculum is intended to engage pupils in the learning
process and challenge them to think hard in order to accelerate their learning
progress.

The quality of this provision is monitored continually through a termly monitoring
cycle. This is achieved through a triangulation process that includes:

o Achievement and progress of pupils
o Work book scrutiny and moderation
o Pupil Voice

Lesson



